with opportunities to participate in carefully designed professional development activities nested in a supportive working environment (Billingsley, Kozleski et al., 2000) . This paper examines the challenges specific to the delivery of quality professional development and the building professional networks in special education; describes how two Web 2.0 applications were used to build a PLC that engages general and special education teachers, school administrators, and teacher educators in implementing research based inclusive practices in general education classrooms; and presents the results of the project followed by a discussion of the implications for continued research.
Building a Culture of Learning in Special Education
The practice of inclusion is highly individualized and student centered (Cook, Tankersley, & Harjusola-Webb, 2008) . As a result, quality professional development in special education is that which flows from the ground up as teachers themselves identify their needs and design what they need to support the practice (Kozleski et al., 2000) .
Special education professional development content cannot be effectively delivered using the traditional huband-spoke model or constituted in a string of disconnected one-day workshops intended for general consumption but is constituted in an evolving, iterative process that unfolds as teachers critically reflect on the practice and seek out that which is most effective for their students. formative practice that has the capacity to generate new knowledge and beliefs about content, pedagogy, and more importantly learners, the entire community must be actively engaged in community development and work (Hardman, 2011 
Membership Recruitment
Membership in the Demon SIN PLC is entirely voluntary and every student enrolled in the network administrator's courses is issued an invitation to join the network. In the first year of the project, the membership included 34 of 53 graduate students, 7 novice general and special educators who had graduated the previous year, and 9 general and special education teachers located in four public and private schools. Three of the nine general educators were alumni who had been teaching for five or more years and wished to serve as cooperating teachers.
By the end of the next year, the network grew to include 
